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Mapping Out Behavior Patterns:  
Examples of Information to Look For & Questions to Ask 
	What does the student say & do that is a concern?

	Develop a definition of the target behavior(s) that uses:

· verbs to construct action statements
· the smallest possible action
· language that is quantifiable
The definition should articulate what the student says and does along a continuum of escalation:
· Precursor signals: What does the student do & say that signals the something may be wrong or the student is having a problem?

· Initial occurrence: What does the first or early stages of the behavior look like?  
· Peak occurrence:  What behaviors signal the student is at their most intense level of acting out?

	Disrespectful Examples:

· Talks back, debates or argues with adults

· Makes lewd, provocative or inflammatory statements or comments

· Makes lewd or inflammatory  gestures

· Walks away when teacher is talking
· Does not follow directions
· Does the opposite of what they were told to do

· Repeats behaviors previously told not to do

· Proceeds doing something despite being told to stop 

· Teases or makes fun of other students

· Uses words or gestures that are threatening to other students or staff
· Bosses around peers
· Takes things from other students without asking 
School Rule Examples

· Displays or uses prohibited electronics (e.g., iPod or phone)

· Wears clothing not allowed by dress code (e.g., hat or hoodie)
· Has difficulty negotiating or compromising with peers
· Arrives late to class
	Disruptive Examples:

· Makes noises with hands, mouth or objects

· Gets out of seat Talks or calls out during instruction or work times 
Withdraws from Routine Examples

· Puts head down during instruction
· Withdraws or is non responsive in conversations
· Pushes away materials
Physical Interaction Examples

· Intentionally physical with aggressive intent: throwing objects, pushes, shoves, hits, kicks, trips
· Intentionally physical in playful manner:  stands on furniture, wrestles with other student, knocks into students 
· Unintentionally physical:  doesn’t mind space, bumps into other students when standing or walking
Unprepared Examples

· Arrives to class without materials

· Arrives to class without assignment

	Determine if the target behavior is a single discrete behavior or a group of behaviors that represent an episode of occurrence

	Sometimes the student engages in multiple actions in combination during an ‘episode’ of behavior.  Since the behaviors are occurring simultaneously or one right after another, they likely serve the same function and can be considered a Response Class or group.  
For example, the following behaviors can be characterized as ‘not working’.  Most often these behaviors occur at the same time, so Cassie is engaging in combinations of these actions within one episode.  

Not working is defined as:

· Looks around or away from teacher

· Puts head on table

· Pushes away materials until they start to drop on floor 

· Slides out of chair on floor


	Select a measurement strategy that is appropriate for the behavior definition

	When the student engages in multiple simultaneous actions, you have to decide if you will collect data on each single discrete behavior or as an episode.  The type of data you collect and what the data means will vary depending on your decision.  For example, you could keep a frequency or event tally on each individual behavior to answer the question:  ‘Does one tend to occur more often than others?’  Or, you could keep data by tracking an episode of not working which would mean any one of the actions could have possibly occurred, but you won’t know specifically which ones.

Depending on the data collection approach the information generated will vary.  Consider the following examples of the same episode of behavior.  Observe how different types of data decisions can result in different information for the same occurrences of behavior.


	Sample Tally from Language Arts Class for Single Discrete Behaviors

	Language Arts
	4/1
	4/2
	4/3
	4/4
	4/7
	4/8
	4/9

	Looks around or away from teacher
	////
	//
	////
	///
	///
	///
	//

	Puts head on table
	///
	/
	///
	///
	//
	///
	/

	Pushes away materials until they start to drop on floor
	/
	
	/
	/
	//
	/
	

	Slides out of chair on floor
	/
	
	/
	/
	//
	/
	

	Recording a tally for each individual action produces a very rich data illustrating the possibility of early intervention when she is looking around or putting her head on the table.  This level of detail may be difficult for a teacher to collect while teaching, so a third party observer would likely be needed.


	Sample Tally from Language Arts Class for an episode (group of behaviors lumped together)

	Language Arts
	4/1
	4/2
	4/3
	4/4
	4/7
	4/8
	4/9

	Not Working, may include any of the following:  Looks around, puts head on table, pushes away materials, slides out of chair
	/
	/
	/
	/
	//
	/
	/

	In this example, a tally was recorded if an ‘episode’ of not working occurred.  This approach to data collection does not allow us to know which specific actions occurred, only that something happened.  This is a simple method of documenting a baseline occurrence of episodes and most teachers are able to generate this data through simple tally methods like moving paperclips from one pocket to another.  However, the richness of what is happening is lost.


	Sample Duration from Language Arts Class for an episode (group of behaviors lumped together)

	Language Arts
	4/1
	4/2
	4/3
	4/4
	4/7
	4/8
	4/9

	Not Working, may include any of the following:  Looks around, puts head on table, pushes away materials, slides out of chair
	12 min
	4 min
	13 min
	14 min
	12 mi

7 min
	9 min
	4 min

	Duration data helps to illustrate the impact the behavior is having on the student’s instructional time and participation in routines.  Combined with the episode tally above these two pieces of data provide a nice complement to one another.  A teacher needs the flexibility to be able to document the start and end time of an episode, so it may be helpful to have a third party record duration data to ensure accurate recording.


	ANTECEDENT TRIGGERS:  What happens right before the behavior occurs?

	Antecedents or ‘triggers’ are events that occur immediately before an occurrence of behavior.  Antecedent can include a wide range of conditions.  Antecedent triggers are often occurring in tandem with setting events.  Identifying antecedent triggers can be difficult because you may not always see exactly what happened right before the behavior occurred.
Pivotal questions can be helpful to elicit information about antecedent triggers
1. If you had to guarantee that behavior did or didn’t occur, what would you do?

2. Some teachers find it helpful to go back and walk through an episode with a series of systematic questions.  For example:

· What is the first thing you remember happening?  

· Now think about what was going on in the room.

· Where was the student?

· What was the student supposed to be doing?

· What was the actually doing?
· What were other students doing?

· Where were you in relation to the student?

· What was the last thing you remember saying?

· How was this episode similar to or different than other times the student has engaged in the behavior?
You can help team members identify antecedents by “picking through” recent scenarios.  Have the teacher talk through step by step what happened.  Use clarifying questions to keep the description as specific as possible.  For example:

· Tell me the very first thing that happened; the first thing you noticed

· What were other students doing?

· Did you hear anything that drew your attention?

· What were you doing when you noticed….?

Tips and Tools:

You may find it helpful to map-out the scenario on a flip chart to help team members recall potential antecedents.

Running logs or scatterplots can be helpful to answering these questions.  Once the information is documented over a series of occurrences, patterns begin to emerge that will suggest re-occurring problematic conditions.

The Function Based Information Tool (F-BIT) provides a structured list of antecedent triggers typical in academic settings.  A list like that can be helpful thinking prompt to recall conditions that are frequently problematic.  


	Running log sample:  Running logs are an at-a-glance way to document key information about occurrences of behavior.  The running log provides an opportunity to go back and look for common or standout themes consistent across occurrences of behavior.  Looking at this running log sample we notice two standout patterns:  (a) task requests (shaded rows) and (b) noisy routines with lots of students (unshaded rows).

	Date
	Location
	Period
	Antecedent
	Behavior
	Consequence

	10/12
	Hallway
	5th (on the way to lunch)
	Lots of students in the area, very noisy, and distracting
	Leaned against the wall while walking, then slid down to the floor and laid on her back
	Physical assistance to stand and keep walking  took about 10 minutes

	10/13


	Resource room
	3rd 
	Counting task that required writing
	Knocked materials on the floor, put her head down
	Physical assistance to clean up the materials, took about 10 minutes

	10/13


	Social Studies
	6th
	Students  were asked to complete a worksheet
	Shook her head “no” tried to get out of seat, pushed worksheet away
	Verbal prompts to be quiet and do the work, assistance to start the task, but did not finish

	10/14


	Hallway
	5th (on the way to lunch)
	Lots of students in the area, very noisy, and distracting
	Leaned against the wall while walking, then slid down to the floor and laid on her back
	Physical assistance to stand and keep walking  a second person was needed to walk with us

	1015


	Resource Room
	3rd
	Counting practice and writing numbers
	Knocked materials on the floor, put her head down, crying 
	Physical assistance to clean up the materials, took about 7 minutes


	Scatterplot sample:  Scatterplot take tally data and construct a matrix that provides a visual way to scan and look for standout data patterns.  In this example, the teacher’s typical class routine was chunked and tally data was kept to see if there were times during the class when the student was more or less likely to engage in behavior.  After seeing a consistent pattern, we could look more closely at those parts of the routine to isolate specific antecedent triggers.

	
	Mon 3/31
	Wed 4/2
	Fri 4/4
	Tue 4/8
	Wed 4/9 
	Totals 

	Arrival to class
	0
	1
	0
	1

	0
	2

	Do Now
	1
	0
	1
	0
	1
	3

	HW submission
	1
	1
	1
	1
	1
	5

	Whole group
	2
	2
	3 R1
	2
	3
	12 R1

	Indep. Task
	3
	2 R1
	R
	3
	2
	10 R1

	Group work
	1
	R
	R
	0
	0
	1

	Debrief
	0
	R
	R
	0
	0
	0

	Wrap Up
	0
	R
	R
	0
	0
	0

	Daily Total
	8
	6
R
	5
R
	7
	7
	35 R2


	What setting events are influencing occurrences of behavior?

	Setting events are environmental and personal conditions that have the effect of undermining our resiliency to handle the demands of day to day routines.  Settings events are very influential on the behavior pattern cycle, yet can be difficult to recognize.  Setting events are often the reason why a student inconsistently responds to antecedent conditions and may explain why the student is engaging in unwanted behaviors. 
For example, think about a recent situation when you responded impatiently or short tempered with someone.  Did you have a cold or hadn’t slept well?  What was going on in your life?  Had you received bad news?  Were you dealing with a major life change?   Consider how influence your own life events are on your day to day functioning and interactions. 
The following provide some examples of setting event questions to consider. 
Effective Management of Class and Non Class Settings

· Do classes where behavior is occurring have clear routines, expectations, and consistent follow through? 
· Do non classroom (e.g., cafeteria or playground) routines where behavior is occurring have clear routines, expectations, and consistent follow through? 
Relationships and social networks

· Does the student have positive relationships with teachers/

· Does the student have strained relationships with teachers?

· Is the student able to identify at least one adult who they perceive provides adult support?

· Does the student have a positive peer network?
· Does the student express feeling lonely or isolated?
Emotional stressors and burdens

· How does the student perceive themselves?  

· Is the student experiencing any life events that might be impacting emotional adjustment?

·  Are there any changes in family circumstances?
· Does the student express or display experiencing anxiety or frustration?

· Is there any evidence that the student is being bullied, harassed or intimidated?
Social and coping skill deficits

· Does the student have the social skills needed to handle conflict appropriately?

· When faced with a problem how does the student resolve the issue or handle the problem?

· Is the student able to discriminate between appropriate school social behaviors and community social behaviors?
· When faced with a challenging or frustrating situation, is the student able to maintain control over their emotional response?
Academic deficits and challenges

· What is the student’s history of academic achievement (for example, do they have a long history of struggling with academic work or is the problem new)?

· Does the student have the basic pre-requisite skills to do the work?

· Are known needed accommodations being implemented?

· Does the student have the skills to organize materials and tasks?

· Does the student have the skills to prepare for tests and quizzes?

· What environmental factors are inhibiting the student from engaging in work (e.g., not bringing textbooks home)
· Are written materials at a level the student can read?

· Does the student do better with visual supports such as story maps, information charts, outline of lecture notes?

Underlying medical or physiological conditions 

· Are there any known or suspected medical or physiological conditions?

· What are the student’s sleeping patterns?

· What are the student’s eating patterns?

· Are there any medical side effects that may be problematic?

· Is the student consistently receiving needed medication?

· Does the student have access to proper medical care to address known conditions?

· Is the student have difficulty seeing the board or hearing the teacher?




	What is the consequence that follows behavior?

	The final component of the behavior pattern to define how adults and peers typically respond when the student engages in behavior.  When the same behavior occurs time a pattern forms that produces a predictable outcome for the student.  The response the student receives is called the consequence.   The word consequence is often used colloquially to refer to punishment or punitive action.  Technically though, the consequence is the effect produced as a result of the action.  So every response (verbal and nonverbal) made to the student in response to the behavior is part of the consequence.  

Depending on the behavior pattern and the outcome the student is seeking, the consequences we provide can serve to increase or decrease behavior.  The key is to understand how the response serves to reinforce the behavior pattern.  This allows us to adjust our response in more effective ways. 

To fully understand the behavior pattern, we have to tease out the reinforcement the student is receiving when engaging in the target behavior.  Some consequences are immediate, meaning the consequence is delivered in the moment (e.g., verbal response) while others are delayed responses, meaning they occur at a later point in time (e.g., detention the next day).
· What do adults or other students say and do in response to the behavior the moment after the behavior occurs?  Consider:
· Word choice

· Tone of voice

· Duration or intensity of the response
· What changes to demands or work tasks occur as a result of behavior?  Such as:
· Task assistance
· Demand removed

· Task or demand modified

· What delayed responses or consequences occur?  For example:
· Detention, suspension, student-teacher conference, 


NJ PBSIS (2014).  NJ PBSIS is sponsored by New Jersey Department of Education, Office of Special Education Programs in collaboration with the Boggs Center, Rutgers Robert Wood Johnson Medical School. NJ PBSIS is funded by I.D.E.A., Part B. www.njpbs.org

